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READING
Why do Japanese people read English?
· Study-related
· textbooks, articles, worksheets, tests, assignments, etc.
· Work-related

· letters, emails, faxes, memos, reports, presentations, etc.

· Pleasure/Entertainment
· books, magazines, newspapers, websites, etc.
The vast majority of students only read English for study. It is not a pleasurable thing for most of them.

What should we aim for our students to do?

· Become independent readers
· Enjoy reading
· Respond to the text – ideas and opinions
· Read silently, as well as out loud
· Read at the appropriate speed
· Read efficiently and effectively
I think the first 2 points are very important.  We should try to get the students to enjoy reading independently outside of the classroom, if possible.

READING MODELS
(1) THE BOTTOM-UP APPROACH

This is the traditional view of reading where readers are passive recipients of information in the text.  Reading is seen as a matter of decoding a series of written symbols into their aural equivalents to make sense of the text.  It relies on the formal features of language – mainly words and structure.

The process can be summarised as follows

· letters identified and “sounded out”

· words recognised

· words allocated to grammatical class and sentence structure

· sentences given meaning 

· meaning leads to thinking

Today the main method associated with the bottom-up approach to reading is phonics.  

(2) THE TOP-DOWN APPROACH
This approach is the opposite of the bottom-up approach.  Reading is seen as an active process where the reader’s background knowledge plays a key role in the creation of meaning.  Reading is not a passive activity but is dependent on the background knowledge and expectations of the reader.
It can be summarised as follows

· reader makes predictions about meaning

· sample sentence as a whole and check meaning

· to check further look at individual words

· if still uncertain, study letters

· back to predictions
(3) THE INTERACTIVE APPROACH
The word “interactive” in this model doesn’t apply to the interaction between reader and the text but it refers to the interaction between bottom-up and top-down processing skills.

This approach can be summarised as follows:

· the readers draw on all knowledge sources at the same time.

· no pre-determined direction.

· prior knowledge in each reader is used to make predictions.

· fluid, changing and unpredictable.

(4) CONCLUSION

It is important to realise that relying to much on either top-down or bottom-up processes may cause problems.  To develop reading abilities, both approaches should be considered, as the interactive approach suggests.  
COMPREHENSION SKILLS
There are 4 comprehensions skills in relation to reading

· Recall or literal recognition

· understanding information explicit in the text

· Inference

· using own knowledge to draw conclusions not given explicitly in the text, but by implication.

· Evaluation

· the reader judges the content of the text with critical thinking.

· Appreciation 
· thinking / feeling / emotional response.
When making questions for a reading activity you should try to cover all of the comprehension skills.  

READING METHODS
· Scanning – reading rapidly to extract specific information

· Skimming – reading rapidly for the main points or gist

· Intensive reading – reading shorter texts in detail; accuracy

· Extensive reading – reading longer texts over a period of time, for enjoyment; emphasis on overall meaning; improves fluency

You should explain the different methods and their purpose.  Scanning and skimming activities are good to show students that they don’t need to understand every word to understand the text.
IN THE CLASSROOM
(1) PRE-READING ACTIVITIES

Pre-reading refers to anything done before the actual act of reading the text.  The aim of these activities should always be to make the text more comprehensible.  It should activate the students’ prior knowledge and provide the necessary background information to the reader to facilitate comprehension.

It can be teacher-directed where some key vocabulary and ideas are explained or it can be more interactive where prior knowledge is complemented with additional information deemed necessary by the teacher.

Examples of pre-reading activities
· brainstorming the topic
· discussion questionnaire – students discuss questions related to the topic

· quiz – this can test the students prior knowledge of the topic

· pictures – using pictures related to the text for discussion / prediction

· predictions – these can be based on the title, pictures, first line etc

· ALT and JTE have a discussion based on the topic and ask questions
These activities shouldn’t take long and the purpose is so the students don’t start reading the text straightaway. 
(2) IN-READING ACTIVITIES

The activities during reading should have the aim of encouraging active reading. Good readers are active readers and they use the following strategies
· Making predictions: the reader should be taught to predict what is going to happen next and integrate it with what they have already read.

· Integrating prior knowledge: this relates back to what was studied in the pre-reading activities.
· Skipping insignificant parts: a good reader will concentrate on significant pieces of information.
· Re-reading: students should realise the effect of re-reading to increase comprehension.
· Making use of context or guessing: readers should not be encouraged to underline and define every single unknown word.
· Breaking words into their component parts: this can help with meaning.
· Reading in chunks: this should increase students reading speed and also focus on understanding words in context.
· Pausing: good readers pause at certain places while reading to absorb a text and sort out the information.
· Monitoring: good readers monitor their understanding of the text.
Examples of in-reading activities

· Pause and predict – the ALT pauses at points in the text and asks students what will happen next.

· Cloze / gap filling activities – as the ALT is reading the text aloud.

· Guess meaning – you can ask students to guess the meaning of difficult words and phrases from their context. You can give them options to choose from.

· Text reconstruction – divide the text into sentences and distribute to the students who should reconstruct them.

· Main points – ask students what they think are the main points of the text.
(3) POST-READING ACTIVITIES
This can be based on any part of the text.  These activities should first check the students’ comprehension and then lead students into a deeper analysis of the text. These activities should be focused on pair work or group work. Group discussion will help students focus on area that they don’t understand.
Examples of post-reading activities

· Discussing the text – this can be written or oral.
· Cloze / gap filling activities.

· Text reconstruction – students work in groups and are given the text in sections (paragraphs etc.) and they must race to reconstruct the text.

· Summarising – students need to understand the main points

· Preparing charts or diagrams –  This is a good check of understanding.

· Quiz – to check the comprehension using many types of question.
· Making questions – this activity allows students to set questions for other students.  This can be done as a group activity.

· Completing a text – depending on the type of text may not be applicable.

· Role-playing – preparing a skit based on the text, interviewing etc.

OUTSIDE THE CLASSROOM

This is an “extensive reading approach” and involves students reading long texts or large quantities for general understanding, with the intention of enjoying the texts.
The objectives of this approach are:

· to get students reading in English and liking it.

· to increase the student’s reading abilities and fluency.

In order to motivate students it is important to use books and articles that are of interest to the students.

The characteristics of the extensive reading approach:

· Reading material:  There should be as large a selection of reading material as possible.  It is good to have a small library in each class so the students have easy access to the materials.
· Student choice:  Students should be able to choose what they want to read based on their interests. If a student chooses something too difficult or uninteresting they can change it.
· Reading for pleasure: The reading is not part of formal lessons.  Students should be encouraged but not forced to use the reading materials. Teachers should talk to the students about the books they are reading.
· Extensive reading out of class:  The reading materials should be in the classroom so students can browse them easily.  Teachers can easily encourage them to read during normal classes.
· Silent reading in class:  A small amount of class time can be set aside for silent reading if practical.
· Language level:  The materials should be of an appropriate level for the students in each class.
· Use of dictionaries:  Dictionaries should not be used for every word that the student doesn’t understand. They should note these words so they can look them up after they have finished reading.
· Record keeping:  The record keeping will help to encourage the students and will show which materials are popular.
The teachers should encourage the students and explain the benefits of reading.  But it should ideally be a student-centred and student-managed activity. 
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